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at an early age. The formulation of a positive identity
starts with the newborn infant, who is helpless and dependent,
but is able to attend to certain forms of stimulation and
seems able to learn early and quickly. Crow and Crow states;
The attitudes that are formed, the kind of
socialization developed, and the various ways in
which he satisfies his needs and desires grow out
of his beginning potentialities of awareness. How
his mental processes will develop from this point
onward will depend heavily upon his own pattern of
growth and the stimuli provided by his environment.^
The self-identification of the black child is con¬
taminated by the central fact that it is based on a color-
caste complex. The American color-caste system evolved at
about the same time that the brave concepts of the American
2
and French revolutions about human equality were also born.
The Negro slum child is far more liable than
the white slum child to experience also an unstable
home. The self that the Negro child learns early
in life is one exposed to the most difficult of all
situations for the human being to cope with: an
inadequate family living on the edge of economic
^Lester D. Crow and Alice Crow, Child Psychology
(New York; Barnes and Noble, Inc., 1968), pp. 56-57.
^Jean D. Grambs, "The Self-Concept; Basis for Reedu¬
cation of Negro Youth," in Negro Self-Concept; Implications
for School and Citizenship, ed. by William C. Kvaraceus, et
al. (New York; McGraw-Hill, Inc., 1965), p. 13.
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insufficiency. The impact of family disruption is
accentuated by the incapacity of those involved in
the rearing of the children to do an adequate job
of it because they have had few experiences with
family stability and adequacy to guide them.^
A very crucial factor in the development of the
self-identity is the child's relationship with significant
others, as stated by Goodman. Goodman states;
By three the consciousness put into words the
question "Who am I," he already has some sense of
himself as a person, and a sense of mother and
father, sisters and brothers and playmates, and
outside the boundaries of "me."2
Young black pre-schoolers have very little chance of
developing a positive self-identify, even though militancy
has done much to create a new concept from which black
adolescents have assumed positive roles. Grambs contends
that militancy, even though it is welcomed, cannot erase
the burden of negative black self-identification that has
accumulated through many generations. Grambs states:
These feelings are so quickly communicated to
the infant and child that intervention by school
even as early as kindergarten or the first grade
may be too late. But if older adolescents can
respond to a new concept of their role in the world,
then certainly the younger child can be reached,
too, by deliberate efforts to change the way in
which he views himself. These, then, are the
challenges we must meet.^
^Ibid., p. 18.
^Mary Ellen Goodman, Race Awareness in Young Children
(New York; Collier Books, 1964), p. 37.
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Jean D. Grambs, "The Self-Concept; Basis for Reedu¬
cation of Negro Youth,; in Negro Self-Concept; Implications
for School and Citizenship ed. by William C. Kvaraceus, et
al. (New York: McGraw-Hill, Inc., 1965), p. 13.
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In conducting this research, the investigator per¬
ceived his challenge as one that would take a critical look
at the self-image of black pre-school children, keeping
within the Conceptual Framework outlined earlier.
Definition of Terms used.—For the purpose of this
study, the investigator chose to define self-identification
as those perceptions, beliefs, feelings, attitudes, and
values one accepts as descriptive of oneself—implying that
self-identification is based upon one's perception of
others' responses to him, as well as his own perception of
his characteristics and abilities.^
The terms self-identification, self-identity, self-
concept are used interchangeably.
Pre-school children are those children under six
(6) years of age, not yet enrolled in the first grade.
The terms poverty level and poverty guidelines are
defined as a family of four (4) whose annual income is
$4,550 or below. The income levels used in this study were
established by the federal government in June, 1974.
Evolution of the Problem.—The majority of the work
in self-concept studies has been conducted in the past two
(2) decades; for the most part, the concerns have involved
development of measurement instruments and analysis of self-
concept change after specific treatment, such as psychotherapy
^Fred L. Pigge, "Children and Their Self-Concepts,"
Childhood Education, Volume 47 (November, 1970), 107.
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and group counseling.^
Within the last decade our society has witnessed
the effects of militancy in bringing about change in the
attitudes and perceptions of black Americans. However,
what positive effects these new attitudes and perceptions
will have on the self-image and the young black child's
development is not clear to the investigator. Grambs
further states that militancy has changed the way in which
older black adolescents view themselves, and leaves the
younger child unchanged. It appeared to the investigator
that there was need for a closer and more critical analysis
of black self-identity among pre-school age children.
The above interest grew out of the investigator's
experiences of having directed a child development center
in Jacksonville, Florida.
Statement of the Problem.—It is the intent of this
study to ascertain whether black children enrolled in pre¬
school programs in Jacksonville, Florida have a positive
image of self. Pigge states:
In the formation of groups for play either in
the nursery school or kindergarten or in his home
neighborhood a great deal of democracy is evi¬
denced. When children are left to their own devices
such factors as sex, race, color, or economic status
do not influence them in the formation of their
play group.^
^Fred L. Pigge, "Children and Their Self-Concepts,"
Childhood Education, Volume 47 (November, 1970), 107.
^Lester D. Crow and Alice Crow, Child Psychology
(New York; Barnes and Noble, Inc., 1968), pp. 56-57.
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It is very vital that the black child, from earliest
school entry through graduation from high school, needs con¬
tinued opportunities to see himself and his racial group in
a realistically positive light.^
The problem of critically and realistically viewing
the development of self-identification in black pre-school
children is of prime importance. This analysis suggests
viable means and methods to help insure the development
of positive identification demands that must be met. If
left unmet, it is highly unlikely that the pre-school
black child will ever develop a positive image of self.
Contributions to Educational Knowledge.—It is
the investigator's hope that this study will:
- Reveal a realistic image of the self-identity
of black pre-school children in Jacksonville,
Florida,
- reveal the vocational aspirations of black pre¬
school children in Jacksonville, Florida,
- make recommendations available to officials of
Jacksonville's pre-school program that will
assist in developing activities which will pro¬
mote enhancement of positive self-image among
black pre-school children.
Purpose of Study.—The general purpose of this
study was to take a critical look at the self-image of
black pre-school children in Jacksonville, Florida. This
^Jean D. Grambs, "The Self-Concept: Basis for Re¬
education of Negro Youth," in Ne^ro Self-Concept; Impli¬
cations for School and Citizenship, ed. by William C.
Kvaraceus, et al. (New York: McGraw-Hill, Inc., 1965),
p. 13.
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study attempted to accomplish this goal through the follow¬
ing objectives:
- Identify a target population of black pre-school
children in Jacksonville, Florida that will be
representative of the group to be investigated,
- ascertain the perceptions that black pre-school
children have of themselves,
- ascertain the perceptions that black pre-school
children have of their siblings,
- ascertain the perceptions that black pre-school
children have of their peer group,
- ascertain the perceptions that black pre-school
children have of their vocational aspirations.
Location of Study.—This study was conducted in
Jacksonville, Florida from April, 1972 to July, 1974.
Subjects.—The sample utilized in the study were
black pre-school children who were randomly selected from
enrollees in two (2) programs with dissimilar economic,
geographic, and social characteristics. The subjects from
school A (see Charts 1 and 2) (1) were from families whose
annual incomes were below the poverty guidelines, (2) resided
in a low-income area, and (3) had limited involvement with
cultural and social activities beyond the school and immedi¬
ate community. The subjects from School B (see Charts 3
and 4) (1) were from middle-income families, (2) resided in
a mid-income suburban black community, and (3) had a variety
of social and cultural experiences.
Methods of Research.—The structured interview
method of research was used in this study. A questionnaire
was designed by the investigator with the assistance of
advisors. All subjects were interviewed by trained data
collectors who, from the questionnaire, secured the data
for this study.
Research Procedures.—The following procedural
steps were used in this study:
- Completely surveyed the literature relative
to this topic,
- randomly selected population to be sampled,
- constructed sampling instrument,
- trained data collectors who assisted in
administering the instrviment,
- administered questionnaire,
- compiled and analyzed data from questionnaire,
- interpreted data.
drew findings, conclusions, and recommendations.
CHAPTER II
REVIEW OF RELATED LITERATURE
Survey of Related Literature.—Self-concept has
been defined as those perceptions, beliefs, feelings,
attitudes, and values one accepts as descriptive of one¬
self—implying that self-concepts are based upon one's
perception of others' responses to him, as well as his own
perception of his characteristics and abilities. "The
feeling that one can have 'control' over social forces is
crucial to one's feeling of ego-strength and self-esteem."^
Poussaint points up the fact that the struggle for
black liberation has drawn attention to the self-image and
education of black children. He states:
This present black drive for self-determination
has begun to permeate much of the struggle for
black liberation in the United States and has
spread to the very issue of the self-image and
education of Negro children.
Poussaint further states:
The pattern of teaching white supremacy has been
part of the educational process in integrated and
segregated schools throughout the United States.
Textbooks and teaching materials have usually pre¬
sented the model of the white middle-class to be
emulated and aspired to by blacks. The styles of
life and language in books meant to teach spelling,
reading, and history were white models that were
^Alvin F. Poussaint, "Education and Black Self-
Image," Freedomways, (Fall, 1968), 334.
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often divorced from the realities of life of the
black child. How could he feel that he was a
worthwhile human being if he was not white, and
living in a clean suburban house like Dick and
Jane? Negro models and heroes are seldom pre¬
sented for the black youngster to emulate. In
fact, if he took the textbooks seriously, he
might feel that black people don't even exist:
A complete negation of the black man's sense of
self.^
It appears that the need to insure that black
children develop a positive self-image is becoming much
clearer to black people. One such example is cited by
Shepard as she sees "The World Through Mark's Eyes."
Shepard writes:
I would like you to know my son Mark, who is
now five years old. Although he has not yet attend¬
ed kindergarten, he can accurately identify colors
and form with an acuity beyond his years. He
collects American flags, and pictures and ceramics
of our national emblem, the eagle. He learned from
somewhere on his own initiative the Pledge of
Allegiance, which he recites with deep fervor. He
only asked me the definitions of those difficult
words: indivisible, liberty, justice. My precious,
precocious Mark is very proud of his white, Anglo-
Saxon heritage. But, he's black: A beautifully
carved and polished piece of black-American earth.^
Many black parents begin to critically analyze their
child's development, once they are confronted with the fact
that their black children are developing white images.
Shepard explains some of her experiences in this regard.
Shepard states:
You may debate with me whether I should have
taught him from birth that he is black. Instead, I
invite you to see the world through Mark's eyes.
^Ibid., 335.
^Cynthia N. Shepard, "The World Through Mark's Eyes,"
Saturday Review, (January, 1969), 61.
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Mark learned to read when he was three years old—
books based on the white American style of life with
pictures of blond, blue-eyed suburbia, with decent
interspersing, of browns and brunets but no blacks.
He watched the "educational" newsweek on television,
which for him reinforced the rightness of whiteness.
The man in the white hat, beating the black man with
a billy club and then kicking him into insensibility
was the good guy. He was the protector of our
individual rights. The books said so.^
Looking at "The World Through Mark's Eyes" shows us
one of the ways in which a black child can develop a white
world. Another vivid example is given by Poussaint.
Poussaint writes;
"Mommy, I hate my black, ugly skin. It looks
dirty." "Daddy, I want to be white and have long,
pretty hair." These comments, more common in the
past than they are today, have often been heard
from black children when they reached age three or
four and were becoming aware of racial differences
for the first time. Such incidents illustrate
the overwhelming influence of a white-dominated
society on the self-concept of black children.
Studies conducted by the noted psychologists Drs.
Kenneth and Mamie Clark in the 1930's and 1940's,
demonstrated that black children held such self-
degrading attitudes.^
Education of the black child plays an important part in the
development of a positive self-image. It is necessary that
the black child have continued opportunities to see himself
and his race in a positive light. He needs to understand
what color and race mean.^
llbid, 61.
2
*Alvin F. Poussaint, "Building a Strong Self-Image
in the Black Child," Ebony (August, 1974), p.l38.
3
Jean D. Grambs,"The Self-Concept; Basis for Reedu¬
cation of Negro Youth," in Negro Self-Concept; Implications
for School and Citizenship, ed. by William C. Kvaraceus^
et al. (New York; McGraw-Hill, Inc., 1965), p. 21.
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As part of a study conducted by Larson, et al., the
researchers studied pre-schoolers* ability to identify
themselves from pen drawings of boys and girls. The results
indicated that black children made significantly more errone¬
ous self-identifications. However, the researchers indicate
that these findings may not be valid at this point in time.
They state:
In the light of this research, the following
generalizations seem to be appropriate: Negro five-
year-olds identify themselves incorrectly by race
more often than white five-year-olds do; it appears
that both whites and Negroes have a preference for
whites. However, much of the research was done in
the South before 1962, and the findings may not
apply to young children in urban schools in 1969.^
Many researchers contend that too much emphasis has
been placed on the weaknesses of the developing black child
and not on the strengths. Many educators have confused
cultural differences with cultural deprivation as they
attempt to educate the black child. Miller writes:
What has apparently been overlooked in the reper¬
toire of teacher knowledge is an understanding of
the cultural strengths that the black child brings
to school. One explanation for overlooking the
cultural strengths and resources of blacks is that
the experts were unaware that such strengths existed.
Another explanation is that they felt the strengths
were without value. Continual emphasis on supposed
environmental deficits of the black child prevented
them from discovering anything at all about this
cultural strength. An example of this is the compen¬
satory education thesis—the most prevalent educational
^Richard Larson, et , "Racism in Kindergarten?"
Elementary School Journal (January, 1969), 181.
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theory practiced during the sixties—which attempted
to build an entire program on overcoming supposed
deficiencies.^
Miller has some advice for teachers that may help
them more clearly understand some of the strengths of black
children. Miller further states;
Teachers should also clearly understand that there
is much diversity in black culture and among black
children. There are, of course, some things common
to the black experience. Throughout history, America
has simply not been able to apply that "love thy
neighbor" concept to minority groups. All the ugli¬
ness that has been a part of the American scene
permeates the lives of black children to such a degree
that to be black is to be touched daily by sadness.
Because many changes in our social system have taken
place and because black children (like all children)
are happy, such an observation is often misunderstood.
Indeed, a unique feature of black life is that we can
find something to be happy about. The point is that a
black child grows up in a confusing world, seeking
happiness in the face of racial conflict and
adversity.2
However, teachers in schools are not the only way
in which children are educated. In America, the mass media
movies, television, radio, newspaper, all play a major role
in shaping the attitudes and feelings of all people. Tele¬
vision is watched many hours a day by most youngsters in
America. What is seen on T.V. may thus become crucial to
black children's self-concept. The white media frequently
make black synonymous with evil and that helps to condition
blacks to dance to the tune of "white is right." Black
^Lamar P. Miller, "The Strengths of the Black Child,"
Instructor (February, 1971), 20.
2
Lamar P. Miller,"The Strengths of the Black Child,"
Instructor (February, 1971), 20.
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people have adored characteristics which are white—pale
skin, straight hair, small lips—and despised their own kinky
hair, broad noses, and thick lips. The Advertisers are
usually selling "whiteness" when they sell their soap, face
cream, deodorants, and beer. Sexual and status symbols re¬
flect white beauty and cultural standards.^
Presently, there is a drive to have power in shaping
the basic education of black children. This drive has ex¬
pressed itself in the movement for community control of
black schools. Poussaint writes:
....Community control is an attempt to provide
black children with a quality education by modify¬
ing curricula to meet the special needs of black
children. White-controlled educational programs in
black schools in the ghetto have already dismally
failed to meet the needs of black students and the
community. Thus, new approaches to the education of
black youth and community control of schools become
inextricably linked in the black man's drive to foster
a positive self-image in his children. Yet, the struc¬
tural changes needed in our educational institutions
are often vigorously resisted by an entrenched white,
bureaucratic power structure. However, as the up¬
heavals in our cities suggest, the day has come when
black Americans will no longer idly stand by and see
their children become sacrificial victims of an ar¬
chaic and racist school system.^
It is not surprising that most studies dealing
with young blacks assume the presence of a negative self-
image. Robert Coles, a well known child psychiatrist,
reports that the black children he examined in the South
^Alvin F. Poussaint, "Education and Black Self-Image,"
Freedomways (Fall, 1968), 335-36.
^Ibid.
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during desegregation showed maturity and great emotional
strength. Similarly, the Coleman report, a 1966 federal
study, maintains that the self-concept of the black child has
not been greatly damaged. In fact, the study contends
that there is little difference between the self-concept of
the black and white child. Susan Ward and John Brown, two
psychologists, found that black children have developed
self-concepts that are far greater than they were two (2)
decades ago, and prefer people of their own color to
whites.^
However, Poussaint indicates that the opinion show¬
ing that black children have developed a stronger self-con¬
cept of themselves is a point at which educators strongly
disagree.
Poussaint writes:
....Dr. Mamie Clark, currently executive director
of the Northside Center for Child Development in
New York, wonders whether real change has taken place
in the black child's basic self-esteem. She recently
observed: "It is very difficult to generalize about
black children's self-concept without basic research.
But from my general observations, the children's per¬
ception of themselves as black and all the negatives
that connotes have not changed significantly since
my first studies in the late 1930's and early 1940's.
If there is any improvement in the self-image of black
children, it would be among those growing up in the
South today, but this has not been tested to my
knowledge."^
^Alvin F. Poussaint, "Building a Strong Self-Image
in the Black Child," Ebony (August, 1974), p. 140.
2lbid.
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Poussaint continues with a contrary view. He writes;
Miss Elma Lewis, founder and director of the
National Association of Afro-American Artists in
Boston, disagrees. She has taught black culture to
black children for more than 25 years and believes
they have come a long way; "Today we see a very
different black child. He has a greater sense of
self-worth. He is very definitely pleased with his
own good looks. We have to teach our children to
direct their new confidence. They have to act with
responsibility as they assert themselves—I feel sure
that the next ten years will see a magnificent burst
of accomplishment from black children. We have to
be careful not to hamper them by teaching them the
'remembrance of the past.' We must be developing
ways for them to become owners and decision-makers,
not job-holders, in the scheme of things.
Still further, Goodman indicates that the Deutsch
study of 400 children provides strong evidence of differences
in self-concepts between disadvantaged white and black
children. She points out that a large n\amber of the white
lower-class children in this sample had negative self-
images, but not as large a n\amber as in the black group.
In view of our attempts to eliminate learning
deficiencies among black children, especially young black
children, research continues to point out the need for
special programs and efforts to eradicate these deficiencies.
According to President Richard M. Nixon, "We are letting
wishes color our judgment about the effectiveness of many
of the special programs."^
^Ibid., p. 141.
^Mary Ellen Goodman, Race Awareness in Young Children
(New York; Collier Books, 1964), p. 259.
^Louis I. DiLorenzo, "Which Way for Pre-K; Wishes or
Reality?" American Education (January, 1970), 29.
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In support of the President's views, DiLorenzo
reviews a study of pre-kindergarten programs for the "so
called" disadvantaged in New York State. He summarizes some
of the outcomes in which wishes conflicted with reality.
DiLorenzo writes:
The Wish: All types of programs would be effective
to furthering language development and the
capacity to learn.
The Reality: Cognitively oriented programs produced
significantly greater results than traditional
nurseary education programs in developing language
skills and increasing IQ scores. (It should not
be surprising that cognitively oriented programs
were more effective than noncognitive programs in
ashieving cognitive goals.)
The Wish: All programs would be effective in pro¬
ducing greater physical development and better
self-concepts.
The Reality: None of the programs produced
differences between the experimental and control
children in physical development or self-concept.
The physical gains of the pre-kindergarten parti¬
cipants were equaled by those of the children
who had not participated in any form of pre¬
kindergarten programs. (This outcome was least
expected and most disappointing in the traditional
nursery school programs which stress physical and
effective goals.)
The Wish;: All children would benefit equally from
pre-kindergarten regardless of race, sex, or
socioeconomic status.
The Reality: Although black disadvantaged children
made significant gains in language and cognitive
development, the gains of the white disadvantaged
children were even greater.
The Wish: The compensatory preschool programs
would close the gap between disadvantaged and non-
disadvantaged children so that they would begin
kindergarten on an equal basis.
The Reality: In even the most successful cognitive
program, the gap between disadvantaged and nondis-
advantaged children at entry into kindergarten was
narrowed by only half.
The Wish: Mixing children from low socioeconomic
and middle income families in the same pre-kinder¬
garten classes would provide a special stimulus for
the disadvantaged children to improve their language
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and cognitive skills.
The Reality; Disadvantaged children who were mixed
with middle class children in equal niimbers showed
no significant gain in language and cognitive
development as a result of this exposure.
The Wish; The results of pre-kindergarten experience
would be evident in the readiness of the children
at the end of kindergarten and in reading achieve¬
ment at the end of the first and second grades.
The Reality: Only the cognitive programs produced
effects that showed up in kindergarten and first
grade.^
Clark and Clark investigated levels in the develop¬
ment of consciousness with special reference to emergent
race consciousness.
The procedure used was a modification of the
Horowitz picture technique.
The results indicate that self and race conscious¬
ness develop at an early age. Clark and Clark write:
In an effort to get some indication of the nature
of development of consciousness of self in Negro pre¬
school children, with special reference to emergent
race consciousness, 150 Negro children in segregated
schools were shown a series of line drawings of white
and colored boys, a lion, a dog, a clown, and a hen
and asked to identify themselves or others. The re¬
sults were as follows:
The total group made more choices of the colored
boy than of the white boy.
The ratio of choices of the colored boy to choices
of the white boy increased with age in favor of the
colored boy. Choices of the lion, dog, clown, and
hen were dropped off at the end of the three-year level
indicating a level of development in consciousness
of self where identification of one's self is in terms
of a distinct person rather than in terms of animals
or other characters.^
^Ibid., 29-30.
^Kenneth B. Clark and Mamie K. Clark, "The Development
of Consciousness of Self and Emergence of Racial Identifica
tion in Negro Pre-school Children," in The Psychological
Consequences of Being a Black American, ed. by Roger Clark
Wilcox (New York: John Wiley and Sons, Inc., 1971), p. 330
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No student of human development will deny the impor¬
tance of helping a child build a positive self-concept, and
many agree that the plight is more crucial for the black
child. The relationship of the self-concept to personality
development, academic success, and a mental well-being has
been demonstrated time and time again. Helping children
see themselves in a positive light is one of our most
important jobs.^
^Ann Survant, "Building Positive Self-Concept,"
Instructur (February, 1972), p. 94-95.
CHAPTER III
PRESENTATION AND ANALYSIS OF RESEARCH FINDINGS
Reporting Data.—A questionnaire was designed to
give the respondents alternative choices which would indi¬
cate selected social, ethnic and career preference. Skin
color, hair styles and color are the distinguishing ethnic
factors. Emotional gestures and characteristics coupled
with social behaviors were the distinguishing characteris¬
tics for social preferences. Selected occupational
characters were the distinguishing career factors.
Ten (10) sets of items were used to investigate the
development of self-identification with black pre-school
children. Each set presented a series of line drawings
with a question for each set (see Appendix A). The investi¬
gator consistently used the same line drawings of children
throughout the questionnaire.
Set A presented four (4) line drawings; two white
children and two black children. The skin and hair of the
children were colored to clearly distinguish the racial
difference. Each drawing was described to the child and the
child was asked to "Show me which one is you."
In set A of Chart 1, 93 percent of the boys from
school A selected item 4 which identified them as black
19
CHART 1
RESPONSES OF BLACK PRE-SCHOOL BOYS FROM FAMILIES
















A 0 0 0 0 1 7.1 13 92.9 0 0 0 0 14 100
B 1 7.6 0 0 3 26.4 10 71.4 0 0 0 0 14 100
C 4 28.6 5 35.7 5 35.7 0 0 0 0 0 0 14 100
D 9 64.3 1 7.1 2 14.3 0 0 0 0 2 14.3 14 100
E 7 50.0 2 14.3 2 14.3 2 14.3 1 7.1 0 0 14 100
F 4 28.6 5 35.7 2 14.3 2 14.3 1 7.1 0 0 14 100
G 0 0 0 0 3 21.4 2 14.3 1 7.1 8 57.1 14 100
H 3 21.4 9 64.3 2 14.3 0 0 0 0 0 0 14 100
I 2 14.3 8 57.1 4 28.6 0 0 0 0 0 0 14 100
J 2 14,3 4 28.6 1 7.1 7 50.0 0 0 0 0 14 100
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males. Seven (7) percent selected item 3 which identified
them as black females.
In set A of Chart 2, 69 percent of the girls from
school A selected item 3 which identified them as black
females. Thirty-one (31) percent selected item 1 which
identified them as white females.
In set A of Chart 3, 64 percent of the boys from
school B selected item 2 which identified them as white
males. Thirty-six (36) percent selected item 4 which
identified them as black males.
In set A of Chart 4, 83 percent of the girls from
school B selected item 3 which identified them as black
females. Seventeen (17) percent selected item 1 which
identified them as white females.
In set A of Chart 5, a combined total of boys from
schools A and B indicated that 64 percent of the boys
selected item 4 which identified them as black males.
Thirty-two (32) percent selected item 2 which identified
them as white males. Four (4) percent selected item 3 which
identified them as black females.
In set A of Chart 6, a combined total of girls from
schools A and B indicated that 73 percent of the girls
selected item 3 which identified them as black females.
Twenty-seven (27) percent selected item 1 which identified
them as white females.
In set A of Chart 1, a combined total of boys and
girls from school A indicated that 83 percent of the children
CHART 2
RESPONSES OF BLACK PRE-SCHOOL GIRLS FROM FAMILIES
















A 5 31.3 0 0 11 68.8 0 0 0 0 0 0 16 100
B 3 18.8 2 12.5 9 56. 3 2 12.5 0 0 0 0 16 100
C 5 31.3 7 43.8 2 12.5 2 12.5 0 0 0 0 16 100
D 4 25.0 2 12.5 2 12.5 1 6.3 4 25.0 3 18.8 16 100
E 1 6.3 1 6.3 1 6.3 3 18.8 1 6.3 9 56.3 16 100
F 2 12.5 4 25.0 5 31.3 3 18.8 2 12.5 0 0 16 100
G 5 31.2 2 12.5 5 31. 3 2 12.5 0 0 2 12.5 16 100
H 3 18.8 8 50.0 5 31.3 0 0 0 0 0 0 16 100
I 2 12.5 8 50.0 6 37.5 0 0 0 0 0 0 16 100
J 1 6.3 0 0 0 0 4 25.0 4 25.0 7 43.8 16 100
CHART 3
















A 0 0 9 64.3 0 0 5 35.7 0 0 0 0 14 100
B 1 7.1 8 57.1 1 7.1 4 28.6 0 0 0 0 14 100
C 4 28.6 3 21.4 2 14.3 5 35.7 0 0 0 0 14 100
D 4 28.6 0 2 14.3 2 14.3 4 28.6 2 14.3 14 100
E 3 21.4 0 1 7.1 2 14.3 7 50.0 1 7.1 14 100
F 4 28.6 3 21.4 4 28.6 3 21.4 0 0 0 0 14 100
G 1 7.1 1 7.1 0 0 0 0 6 42.9 6 42.9 14 100
H 6 42.9 6 42.9 2 14.3 0 0 0 0 0 0 14 100
I 5 35.7 6 42.9 3 21.4 0 0 0 0 0 0 14 100
J 1 7.1 5 35.7 4 28.6 3 21.4 0 0 1 7.1 14 100
CHART 4
















A 1 16.7 0 0 5 83.3 0 0 0 0 0 0 6 100
B 2 33.3 0 0 3 50.0 1 16.7 0 0 0 0 6 100
C 1 16.7 2 33.3 0 3 50.0 0 0 0 0 6 100
D 2 33. 3 1 16.7 0 0 0 1 16.7 2 33.3 6 100
E 2 33.3 0 0 1 16.7 1 16.7 0 0 2 33.3 6 100
F 5 83.3 0 0 0 0 0 1 16.7 0 0 6 100
G 1 16.7 0 0 5 83.3 0 0 0 0 0 0 6 100
H 1 16.7 4 66.7 1 16.7 0 0 0 0 0 0 6 100
I 6 100.0 0 0 0 0 0 0 0 6 100
J 2 33.3 0 0 0 0 0 3 50.0 1 16.7 6 100
CHART 5
RESPONSES OF BLACK PRE-SCHOOL BOYS FROM MIDDLE-INCOME FAMILIES
AND FAMILIES WHOSE INCOMES WERE BELOW POVERTY GUIDELINES















A 0 9 32.1 1 3.6 18 64.3 0 0 0 0 28 100
B 2 7.1 8 28.6 4 14.3 14 50.0 0 0 0 0 28 100
c 8 28.6 8 28.6 7 25.0 5 17.9 0 0 0 0 28 100
D 13 46.4 1 3.6 4 14.3 2 7.1 4 14.3 4 14.3 28 100
E 10 35.7 2 7.1 3 10.7 4 14.3 8 28.6 1 3.6 28 100
F 8 28.6 8 28.6 6 21.4 5 17.9 1 3.6 0 0 28 100
G 1 3.6 1 3.6 3 10.7 2 7.1 7 25.0 14 50.0 28 100
H 9 32.1 15 53.6 4 14.3 0 0 0 0 0 0 28 100
I 7 25.0 14 50.0 7 25.0 0 0 0 0 0 0 28 100
J 3 10.7 9 32.1 5 17.9 10 35.7 0 0 1 3.6 28 100
CHART 6
RESPONSES OF BLACK PRE-SCHOOL GIRLS FROM MIDDLE-INCOME FAMILIES
AND FAMILIES WHOSE INCOMES WERE BELOW POVERTY GUIDELINES















A 6 27.3 0 0 16 72.7 0 0 0 0 0 0 22 100
B 5 22.7 2 9.1 12 54.5 3 13.6 0 0 0 0 22 100
C 6 27.3 9 40.9 2 9.1 5 22.7 0 0 0 0 22 100
D 6 27.3 3 13. 6 2 9.1 1 4.5 5 22.7 5 22.7 22 100
E 3 13.6 1 4.5 2 9.1 4 18.2 1 4.5 11 50.0 22 100
F 7 31.8 4 18.2 5 22.7 3 13.6 3 13.6 0 0 22 100
G 6 27.3 2 9.1 10 45. 5 2 9.1 0 0 2 9.1 22 100
H 4 18.2 12 54.5 6 27.3 0 0 0 0 0 0 22 100
I 2 9.1 14 63.6 6 27.3 0 0 0 0 0 0 22 100
J 3 13.6 0 0 0 0 4 18.2 7 31.8 8 36.4 22 100
CHART 7
RESPONSES OF BLACK PRE-SCHOOL BOYS AND GIRLS FROM FAMILIES
WHOSE INCOMES WERE BELOW POVERTY GUIDELINES















A 5 16.7 0 0 12 40.0 13 43.3 0 0 0 0 30 100
B 4 13.3 2 6.7 12 40.0 12 40.0 0 0 0 0 30 100
C 9 30.0 12 40.0 7 23.3 2 6.7 0 0 0 0 30 100
D 13 43.3 3 10.0 4 13.3 1 3.3 4 13.3 5 16.7 30 100
E 8 26.7 3 10.0 3 10.0 5 16.7 2 6.7 9 30.0 30 100
F 6 20.0 9 30.0 7 23. 3 5 16.7 3 10.0 0 0 30 100
G 5 16.7 2 6.7 8 26.7 4 13.3 1 3.3 10 33.3 30 100
H 6 20.0 17 56.7 7 23.3 0 0 0 0 0 0 30 100
I 4 13.3 16 53. 3 10 33.3 0 0 0 0 0 0 30 100
J 3 10.0 4 13.3 1 3.3 11 36.7 4 13.3 7 23.3 30 100
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selected items 3 and 4 which identified them as black
children. Seventeen (17) percent selected item 1 which
identified them as white children.
In set A of Chart 8, a combined total of boys and
girls from school B indicated that 50 percent of the children
selected items 3 and 4 which identified them as black
children. Fifty (50) percent selected items 1 and 2 which
identified them as white children.
In set A of Chart 9, an overall total of schools A
and B indicated that 79 percent of the children selected
items 3 and 4 which identified them as black children. Thirty
(30) percent selected items 1 and 2 which identified them as
white children.
Set B presented four (4) line drawings; two white
children and two black children. The skin and hair of the
children were colored to clearly distinguish the racial
differences. Each drawing was described to the child and
the question was asked, "Show me which one is your best
friend."
In set B of Chart 1, 72 percent selected item 4
which identified black males for their choice as best
friends. Twenty-one (21) percent selected item 3 which
identified black females for their choice as best friends.
Seven (7) percent selected item 1 which identified white
males for their choice as best friends.
In set B of Chart 2, 56 percent of the girls from
school A selected item 3 which identified black females for
CHART 8
RESPONSES OF BLACK PRE-SCHOOL BOYS AND GIRLS FROM MIDDLE-INCOME FAMILIES















A 1 5.0 9 45.0 5 25.0 5 25.0 0 0 0 0 20 100
B 3 15.0 8 40.0 4 20.0 5 25.0 0 0 0 0 20 100
C 5 25.0 5 25.0 2 10.0 8 40.0 0 0 0 0 20 100
D 6 30.0 1 5.0 2 10.0 2 10.0 5 25.0 4 20.0 20 100
E 5 25.0 0 0 2 10.0 3 15.0 7 35.0 3 15.0 20 100
F 9 45.0 3 15.0 4 20.0 3 15.0 1 5.0 0 0 20 100
G 2 10.0 1 5.0 5 25.0 0 0 6 30.0 6 30.0 20 100
H 7 35.0 10 50.0 3 15.0 0 0 0 0 0 0 20 100
I 5 25.0 12 60.0 3 15. 0 0 0 0 0 0 0 20 100
J 3 15.0 5 25. 0 4 20.0 3 15.0 3 15.0 2 10.0 20 100
CHART 9
RESPONSES OF BLACK PRE-SCHOOL BOYS AND GIRLS FROM MIDDLE-INCOME FAMILIES
AND FAMILIES WHOSE INCOMES WERE BELOW POVERTY GUIDELINES
SCHOOLS A & B
SETS Item 1 Item 2 Item 3 Item 4 Item 5 Item 6 Totals
No. % No. % No. % No. % No. % No. % No. %
A 6 12.0 9 18.0 17 34.0 18 36.0 0 0 0 0 50 100
B 7 14.0 10 20.0 16 32.0 17 34.0 0 0 0 0 50 100
C 14 28.0 17 34.0 9 18.0 10 20.0 0 0 0 0 50 100
D 19 38.0 4 8.0 6 12.0 3 6.0 9 18.0 9 18.0 50 100
E 13 26.0 3 6.0 5 10.0 8 16.0 9 18.0 12 24.0 50 100
F 15 30.0 12 24.0 11 22.0 8 16.0 4 8.0 0 0 50 100
G 7 14.0 3 6.0 13 26.0 4 8.0 7 14.0 16 32.0 50 100
H 13 26.0 27 54.0 10 20.0 0 0 0 0 0 0 50 100
I 9 18.0 28 56.0 13 26.0 0 0 0 0 0 0 50 100
J 6 12.0 9 18.0 5 10.0 14 28.0 7 14.0 9 18.0 50 100
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their choice as best friends.
In set B of Chart 4, 50 percent of the girls from
school B selected item 3 which identified black females for
their choice as best friends. Thirty-three (33) percent
selected item 1 which identified white females for their
choice as best friends. Seventeen (17) percent selected
item 4 which identified black males for their choice as best
friends.
In set B of Chart 5, a combined total of boys from
schools A and B indicated that 50 percent of the boys
selected item 4 which identified black males for their choice
as best friends. Twenty-nine (29) percent selected item 2
which identified white males for their choice as best friends.
Fourteen percent selected item 3 which identified black
females for their choice as best friends. Seven (7) percent
selected item 1 which identified white females for their
choice as best friends.
In set B of Chart 6, a combined total of girls from
schools A and B indicated that 54 percent of the girls select¬
ed item 3 which identified black females for their choice as
best friends. Twenty-three (23) percent selected item 1
which identified white females for their choice as best
friends. Fourteen (14) percent selected item 4 which identi¬
fied black males for their choice as best friends. Nine (9)
percent selected item 2 which identified white males for their
choice as best friends.
In set B of Chart 1, a combined total of boys and
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girls from school A indicated that 40 percent of the children
selected item 4 which identified black males for their choice
as best friends. Forty (40) percent of the children selected
item 3 which identified black females for their choice as
best friends. Thirteen (13) percent selected item 1 which
identified white females for their choice as best friends.
Seven (7) percent selected item 2 which identified white
males for their choice as best friends.
In set B of Chart 8, a combined total of boys and
girls from school B indicated that 40 percent of the
children selected item 2 which identified white males for
their choice as best friends. Twenty-five (25) percent
selected item 4 which identified black males for their choice
as best friends. Twenty (20) percent selected item 3 which
identified black females for their choice as best friends.
Fifteen (15) percent selected item 1 which identified white
females for their choice as best friends.
In set B of Chart 9, an overall total of schools A
and B indicated that 34 percent of the children selected
item 4 which identified black males for their choice as best
friends. Thirty-two (32) percent selected item 3 which
identified black females for their choice as best friends.
Twenty (20) percent selected item 2 which identified white
males for their choice as best friends. Fourteen (14) per¬
cent selected item 1 which identified white females for
their choice as best friends.
Set C presented four line drawings; two white
33
children and two black children. The skin and hair of the
children were colored to clearly distinguish the racial
differences. Each drawing was described to the child and
the questions were asked, "Is there one you do not like?
Which one do you not like?”
In set C of Chart 1, 36 percent of the boys from
school A selected item 3 which identified black females as
the children they disliked. Thirty-six (36)percent selected
item 2 which identified white males as the children they dis¬
liked. Twenty-nine (29) percent selected item 1 which
identified white females as the children they disliked.
In set C of Chart 2, 44 percent of the girls from
school A selected item 2 which identified white males as the
children they disliked. Thirty-one percent selected item 1
which identified white females as the children they disliked.
Thirteen (13) percent selected item 4 which identified black
males as the children they disliked.
In set C of Chart 3, 36 percent of the boys from
school B selected item 4 which identified black males as the
children they disliked. Twenty-nine percent selected item 1
which identified white males as the children they disliked.
Twenty-one (21) selected item 2 which identified white males
as the children they disliked. Fourteen (14) percent selected
item 3 which identified bladk females as the children they
disliked.
In set C of Chart 4, 50 percent of the girls from
school B selected item 4 which identified black males as the
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children they disliked. Thirty-three percent selected item 2
which identified white males as the children they disliked.
Seventeen (17) percent selected item 1 which identified
white females as the children they disliked.
In set C of Chart 5, a combined total of boys from
schools A and B indicated that 29 percent of the boys selected
item 1 which identified white females as the children they
disliked. Twenty-five (25) percent selected item 3 which
identified black females as the children they disliked.
Eighteen (18) percent selected item 4 which identified
black males as the children they disliked.
In set C of Chart 6, a combined total of girls from
schools A and B indicated that 41 percent of the girls
selected item 2 which identified white males as the children
they disliked. Twenty-seven (27) percent selected item 1
which identified white females as the children they disliked.
Twenty-three (23) percent selected item 4 which identified
black males as the children they disliked. 9 percent
selected item 3 which identified black females as the
children they disliked.
In set C of Chart 7, a combined total of boys and
girls from school A indicated that 40 percent of the children
selected item 2 which identified white males as the children
they disliked. Thirty (30) percent selected item 1 which
identified white females as the children they disliked.
Twenty-three (23) percent selected item 3 which identified
black females as the children they disliked. Seven (7)
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percent selected item 4 which identified black males as the
children they disliked.
In set C of Chart 8, a combined total of boys and
girls from school B indicated that 40 percent of the children
selected item 4 which identified black males as the children
they disliked. Twenty-five (25) percent selected item 1
which identified white females as the children they disliked.
Twenty-five (25) percent selected item 2 which identified
white males as the children they disliked. Ten (10) percent
selected item 3 which identified black females as the chil¬
dren they disliked.
In set C of Chart 9, an overall total of schools A
and B indicated that 34 percent of the children selected
item 2 which identified white males as the children they dis¬
liked. Twenty-eight (28) percent selected item 1 which
identified white males as the children they disliked.
Eighteen (18) percent selected item 3 which identified black
females as the children they disliked.
Set D presented six (6) line drawings; a happy,
angry, sad, crying, solemn, and neutral face. Each drawing
was described to the child and the question was asked, "How
do you feel most of the time?”
In set D of Chart 1, 64 percent of the boys from
school A selected item 1 which indicated they were happy
most of the time. Fourteen (14) percent selected item 3
which indicated they were sad most of the time. Fourteen
(14) percent selected item 6 which indicated they were
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neutral most of the time. Seven (7) percent selected item 2
which indicated they were angry most of the time.
In set D of Chart 2, 25 percent of the girls from
school A selected item 1 which indicated they were happy
most of the time. Twenty-five (25) percent selected item 5
which indicated they were solemn most of the time. Nineteen
(19) percent selected item 6 which indicated they were
neutral most of the time. Thirteen (13) percent selected
item 2 which indicated they were angry most of the time.
Thirteen (13) percent selected item 3 which indicated they
were sad most of the time. Six (6) percent selected item 4
which indicated they were crying most of the time.
In set D of Chart 3, 29 percent of the boys from
school B selected item 1 which indicated they were happy
most of the time. Twenty-nine (29) percent selected item
5 which indicated they were solemn most of the time. Four¬
teen (14) percent selected item 3 which indicated they
were sad most of the time. Fourteen (14) percent selected
item 4 which indicated they were crying most of the time.
Fourteen (14) percent selected item 6 which indicated they
were neutral most of the time.
In set D of Chart 4, 33 percent of the girls from
school B selected item 1 which indicated they were happy
most of the time. Thirty-three (33) percent selected item 6
which indicated they were neutral most of the time. Seven¬
teen (17) percent selected item 2 which indicated they were
angry most of the time. Seven (7) percent selected item 5
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which indicated they were solemn most of the time.
In set D of Chart 5, a combined total of boys from
schools A and B showed that 46 percent of the boys selected
item 1 which indicated they were happy most of the time.
Fourteen (14) percent selected item 3 which indicated they
were sad most of the time. Fourteen (14) percent selected
item 5 which indicated they were solemn most of the time.
Fourteen (14) percent selected item 5 which indicated they
were solemn most of the time. Fourteen (14) percent selected
item 6 which indicated they were neutral most of the time.
Seven (7) percent selected item 4 which indicated they were
crying most of the time. Four (4) percent selected item 2
which indicated they were angry most of the time.
In set D of Chart 6, a combined total of girls from
schools A and B showed that 27 percent of the girls selected
item 1 which indicated they were happy most of the time.
Twenty-three (23) percent selected item 6 which indicated
they were neutral most of the time. Fourteen (14) percent
selected item 2 which indicated they were angry most of the
time. Nine (9) percent selected item 3 which indicated they
were sad most of the time. Five (5) percent selected item 4
which indicated they were crying most of the time.
In set D of Chart 1, a combined total of boys and girls
from school A showed that 43 percent of the children selected
item 1 which indicated they were happy most of the time.
Seventeen (17) percent selected item 6 which indicated they
were neutral most of the time. Thirteen (13) percent selected
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item 3 which indicated they were sad most of the time.
Thirteen (13) percent selected item 5 which indicated they
were solemn most of the time. Ten (10) percent selected
item 2 which indicated they were angry most of the time.
Three (3) percent selected item 4 which indicated they were
crying most of the time.
In set D of Chart 8, a combined total of boys and
girls from school B showed that 30 percent of the children
selected item 1 which indicated they were happy most of the
time. Twenty-five (25) percent selected item 5 which indi¬
cated they were solemn most of the time. Twenty (20) per¬
cent selected item 6 which indicated they were neutral most
of the time. Ten (10) percent selected item 3 which indi¬
cated they were sad most of the time. Ten (10) percent
selected item 4 which indicated they were crying most of the
time. Five (5) percent selected item 2 which indicated they
were angry most of the time.
In set D of Chart 9, an overall total of schools A
and B showed that 38 percent of the children selected item 1
which indicated they were happy most of the time. Eighteen
(18) percent selected item 5 which indicated they were solemn
most of the time. Eighteen (18) percent selected item 6 which
indicated they were neutral most of the time. Twelve (12)
percent selected item 3 which indicated they were sad most of
the time. Eight (8) percent selected item 2 which indicated
they were angry most of the time. Six (6) percent selected
item 4 which indicated they were crying most of the time.
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Set E presented six line drawings: a happy, angry,
sad, crying, solemn, and neutral face. Each drawing was
described to the child and the question was asked, "Which
picture shows the feeling you like?"
In set E of Chart 1, 50 percent of the boys from
school A selected item 1 which indicated they liked the
happy feeling. Fourteen (14) percent selected item 2 which
indicated they liked the angry feeling. Fourteen (14)
percent selected item 3 which indicated they liked the sad
feeling. Fourteen (14) percent selected item 4 which indi¬
cated they liked the crying feeling. Seven (7) percent
selected item 5 which indicated they liked the solemn feeling.
In set E of Chart 2, 56 percent of the girls from
school A selected item 6 which indicated they liked the
neutral feeling. Nineteen (19) percent selected item 4
which indicated they liked the crying feeling. Six (6)
percent selected item 1 which indicated they liked the happy
feeling. Six (6) percent selected item 2 which indicated
they liked the angry feeling. Six (6) percent selected
item 3 which indicated they liked the sad feeling. Six (6)
percent selected item 5 which indicated they liked the
solemn feeling.
In set E of Chart 3, 50 percent of the boys from
school B selected item 5 which indicated they liked the
solemn feeling. Twenty-one (21) percent selected item 1
which indicated they liked the happy feeling. Fourteen (14)
percent selected item 4 which indicated they liked the crying
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feeling
In set E of Chart 5, a combined total of boys from
schools A and B showed that 36 percent of the boys selected
item 1 which indicated they liked the happy feeling. Twenty-
nine (29) percent selected item 5 which indicated they
liked the solemn feeling. Fourteen (14) percent selected
item 4 which indicated they liked the crying feeling. Eleven
(11) percent selected item 3 which indicated they liked the
sad feeling. Seven (7) percent selected item 2 which indi¬
cated they liked the angry feeling. 4 percent selected item
6 which indicated they liked the neutral feeling.
Inset E of Chart 6, a combined total of girls from
schools A and B showed that 50 percent of the girls selected
item 6 which indicated they liked the neutral feeling.
Eighteen (18) percent selected item 4 which indicated they
liked the crying feeling. Fourteen (14) percent selected
item 1 which indicated they liked the happy feeling. Nine
(9) percent selected item 3 which indicated they liked the
sad feeling. Five (5) percent selected item 2 which indicated
they liked the angry feeling. Five (5) percent selected
item 5 which indicated they liked the solemn feeling.
In set E of Chart 7, a combined total of boys and
girls from school A showed that 30 percent of the children
selected item 6 which indicated they liked the neutral feel¬
ing. Twenty-seven (27) percent selected item 1 which indi¬
cated they liked the happy feeling. Seventeen (17) percent
selected item 4 which indicated they liked the crying feeling.
41
Ten (10) percent selected item 2 which indicated they liked
the angry feeling. Ten (10) percent selected item 3 which
indicated they liked the sad feeling. Seven (7) percent
selected item 5 which indicated they liked the solemn feeling.
In set E of Chart 8, a combined total of boys and girls
from school B showed that 35 percent of the children selected
item 5 which indicated they liked the solemn feeling.
Twenty-five (25) percent selected item 1 which indicated
they liked the happy feeling. Fifteen (15) percent selected
item 4 which indicated they liked the crying feeling.
Fifteen (15) percent selected item 6 which indicated they
liked the neutral feeling. Ten (10) percent selected item 3
which indicated they liked the sad feeling.
In set E of Chart 9, an overall total of schools A
and B showed that 26 percent of the children selected item
1 which indicated they liked the happy feeling. Twenty-four
(24) percent selected item 6 which indicated they liked the
neutral feeling. Eighteen (18) percent selected item 5 which
indicated they liked the solemn feeling. Sixteen (16) per¬
cent selected item 4 which indicated they liked the crying
feeling. Ten (10) percent selected item 3 which indicated
they liked the sad feeling. Six (6) percent selected item
2 which indicated they liked the angry feeling.
Set F presented six (6) line drawings: stick figures
of a fat, thin, tall, short, and medium person. Each draw¬
ing was described to the child and the question was asked,
"Which picture do you like the most?"
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In set F of Chart 1, 36 percent of the boys from
school A selected item 2 which indicated they liked the thin
figure. Twenty-nine (29) percent selected item 1 which
indicated they liked the fat figure. Fourteen (14) percent
selected item 4 which indicated they liked the short figure.
Seven (7) percent selected item 5 which indicated they liked
the medium figure.
In set F of Chart 2, 31 percent of the girls from
school A selected item 3 which indicated they liked the
tall figure. Twenty-five (25) percent selected item 2 which
indicated they liked the thin figure. Nineteen (19) percent
selected item 4 which indicated they liked the short figure.
Thirteen (13) percent selected item 1 which indicated they
liked the fat figure. Thirteen (13) percent selected item 5
which indicated they liked the medium figure.
In set F of Chart 3, 29 percent of the boys from
school B selected item 1 which indicated they liked the fat
figure. Twenty-nine (29) percent selected item 3 which indi¬
cated they liked the tall figure. Twenty-one (21) percent
selected item 2 which indicated they liked the thin figure.
Twenty-one (21) percent selected item 4 which indicated
they liked the short figure.
In set F of Chart 4, 83 percent of the girls from
school B selected item 1 which indicated they liked the fat
figure. Seventeen (17) percent selected item 5 which indi¬
cated they liked the medium figure.
In set F of Chart 5, a combined total of boys from
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schools A and B showed that 29 percent of the boys selected
item 1 which indicated they liked the fat figure. Twenty-
nine (29) percent selected item 2 which indicated they liked
the thin figure. Twenty-one (21) percent selected item 3
which indicated they liked the tall figure. Eighteen (18)
percent selected item 4 which indicated they liked the short
figure. Four (4) percent selected item 5 which indicated
they liked the medium figure.
In set F of Chart 6, a combined total of girls from
schools A and B showed that 32 percent of the girls selected
item 1 which indicated they liked the fat figure. Twenty-
three (23) percent selected item 3 which indicated they
liked the tall figure. Eighteen (18) percent selected item
2 which indicated they liked the thin figure. Fourteen (14)
percent selected item 4 which indicated they liked the short
figure. Fourteen (14) percent selected item 5 which indi¬
cated they liked the medium figure.
In set F of Chart 7, a combined total of boys and
girls from school A showed that 30 percent of the children
selected item 2 which indicated they liked the thin figure.
Twenty-three (23) percent selected item 3 which indicated
they liked the tall figure. Twenty (20) percent selected
item 1 which indicated they liked the fat figure. Seventeen
(17) percent selected item 4 which indicated they liked the
short figure. Ten (10) percent selected item 5 which indi¬
cated they liked the medium figure.
In set F of Chart 8, a combined total of boys and
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girls from school B showed that 45 percent of the children
selected item 1 which indicated they liked the fat figure.
Twenty (20) percent selected item 3 which indicated they
liked the tall figure. Fifteen (15) percent selected item 2
which indicated they liked the thin figure. Fifteen (15)
percent selected item 4 which indicated they liked the
short figure. Five (5) percent selected item 5 which indi¬
cated they liked the medium figure.
In set F of Chart 9, an overall total of schools A
and B showed that 30 percent of the children selected item 1
which indicated they liked the fat figure. Twenty-four (24)
percent selected item 2 which indicated they liked the thin
figure. Twenty-two (22) percent selected item 3 which
indicated they liked the tall figure. Sixteen (16) percent
selected item 4 which indicated they liked the short figure.
Eight (8) percent selected item 5 which indicated they liked
the medium figure.
Set G presented six (6) line drawings: different type
hair with no face or skin representation, only the hair was
colored. Each drawing was described to the child and the
question was asked, "From the hair below, which one would you
choose as you?"
In set G of Chart 1, 57 percent of the boys from
school A selected item 6 which chose long kinky black hair
for them. Twenty-one (21) percent selected item 3 which
chose short puffy black hair for them. Fourteen (14) percent
selected item 4 which chose long curly brown hair for them.
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Seven (7) percent selected item 5 which chose short kinky
black hair for them.
In set G of Chart 2, 31 percent of the girls from
school A selected item 1 which chose long silky yellow hair
for them. Thirty-one (31) percent selected item 3 which
chose short puffy black hair for them. Thirteen (13) percent
selected item 2 which chose short silky sandy brown hair for
them. Thirteen (13) percent selected item 4 which chose
long curly brown hair for them. Thirteen (13) percent
selected item 6 which chose long kinky black hair for them.
In set G of Chart 3, 43 percent of the boys from
school B selected item 5 which chose short kinky black hair
for them. Forty-three(43) percent selected item 6 which
chose long kinky black hair for them. Seven (7) percent
selected item 1 which chose long silky yellow hair for them.
Seven (7) percent selected item 2 which chose short silky
sandy brown hair for them.
In set G of Chart 4, 83 percent of the girls from
school B selected item 3 which chose short puffy, black hair
for them. Seventeen (17) percent selected item 1 which chose
long silky yellow hair for them.
In set G of Chart 5, a combined total of boys from
schools A and B indicated that 50 percent of the boys
selected item 6 which chose long kinky black hair for them.
Twenty-five (25) percent selected item 5 which chose short
kinky black hair for them. Eleven (11) percent selected item
3 which chose short puffy hair for them. Seven (7) percent
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selected item 4 which chose long curly brown hair for them.
Four (4) percent selected item 1 which chose short silky
sandy brown hair for them.
In set G of Chart 6, a combined total of girls from
schools A and B indicated that 46 percent of girls selected
item 3 which chose short puffy black hair for them. Twenty-
seven (27) percent selected item 1 which chose long silky
yellow hair for them. Nine (9) percent selected item 2
which chose short silky sandy brown hair for them. Nine (9)
percent selected item 4 which chose long curly brown hair for
them. Nine (9) percent selected item 6 which chose long
kinky black hair for them.
In set G of Chart 7, a combined total of boys and
girls from school A indicated that 33 percent of the children
selected item 6 which chose long kinky black hair for them.
Twenty-seven (27) percent selected item 3 which chose short
puffy black hair for them. Seventeen (17) percent selected
item 1 which chose long silky yellow hair for them. Thirteen
(13) percent selected item 4 which chose long curly brown
hair for them. Seven (7) percent selected item 2 which chose
short wilky sandy brown hair for them. Three (3) percent
selected item 5 which chose short kinky black hair for them.
In set G of Chart 8, a combined total of boys and
girls from school B indicated that 30 percent of the children
selected item 5 which chose short kinky black hair for them.
Thirty (30) percent selected item 6 which chose long kinky
black hair for them. Twenty-five (25) percent selected item 3
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which chose for them short puffy black hair. Ten (10) per¬
cent selected item 1 which chose long silky yellow hair for
them. Five (5) percent selected item 2 which chose short
silky sandy brown hair for them.
In set G of Chart 9, an overall total of schools A
and B indicated that 32 percent of the children selected
item 6 which chose long kinky black hair for them. Twenty-
six (26) percent selected item 3 which chose short puffy black
hair for them. Fourteen (14) percent selected item 1 which
chose long silky yellow hair for them. Fourteen (14) percent
selected item 5 which chose short kinky black hair for them.
Eight (8) percent selected item 4 which chose long curly
brown hair for them. Six (6) percent selected item 2 which
chose short silky sandy brown hair for them.
Set H presented three (3) line drawings: a white
girl, a black girl, and an Asian girl. The skin and hair of
the girls were colored to clearly distinguish the racial and
nationality difference. Each drawing was described to the
child and the question was asked, "Which sister would you
chooseq"
In set H of Chart 1, 64 percent of the boys from
school A selected item 2 which identified black females for
their choice as sisters. Twenty-one (21) percent selected
item 1 which identified white females for their choice as
sisters. Fourteen (14) percent selected item 3 which identi¬
fied Asian females for their choise as sisters.
In sat H of Chart 2, 50 percent of the girls from
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school A selected item 2 which identified black females for
their choice as sisters. Thirty-one (31) percent selected
item 3 which identified Asian females for their choice as
sisters. Nineteen (19) percent selected item 1 which identi¬
fied white females for their choice as sisters.
In set H of Chart 3, 43 percent of the boys from
school B selected item 1 which identified white females for
their choice as sisters. Forty-three (43) percent selected
item 2 which identified black females for their choice as
sisters. Twenty-one (21) percent selected item 3 which iden¬
tified Asian females for their choice as sisters.
In set H of Chart 4, 68 percent of the girls from
school B selected item 2 which identified black females for
their choice as sisters. Seventeen (17) percent selected
item 1 which identified white females for their choice as
sisters. Seventeen (17) percent selected item 3 which
identified Asian females for their choice as sisters.
In set H of Chart 5, a combined total of boys from
schools A and B indicated that 54 percent of the boys selected
item 2 which identified black females for their choice as
sisters. Thirty-two (32) percent selected item 1 which iden¬
tified white females for their choice as sisters. Fourteen
(14) percent selected item 3 which identified Asian females
for their choice as sisters.
In set H of Chart 6, a combined total of girls from
schools A and B indicated that 55 percent of the girls select¬
ed item 2 which identified black females for their choice as
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sisters. Twenty-seven (27) percent selected item 3 which
identified Asian females for their choice as sisters.
Eighteen (18) percent selected item 1 which identified white
females for their choice as sisters.
In set H of Chart 7, a combined total of boys and
girls from school A indicated that 57 percent of the children
selected item 2 which identified black females for their
choice as sisters.
Twenty-three (23) percent selected item 3 which iden¬
tified Asian females for their choice as sisters. Twenty
(20) percent selected item 1 which identified white females
for their choice as sisters.
In set H of Chart 8, a combined total of boys and
girls from school B indicated that 50 percent of the children
selected item 2 which identified white females for their
choice as sisters. Thirty-five (35) percent selected item
1 which identified white females for their choice as sisters.
Fifteen (15) percent selected item 3 which identified Asian
females for their choice as sisters.
In set H of Chart 9, an overall total of schools A
and B indicated that 54 percent of the children selected
item 2 which identified black females for their choice as sis¬
ters. Twenty-six (26) percent selected item 1 which identified
white females for their choice as sisters. Twenty (20) per¬
cent selected item 3 which identified Asian females for their
choice as sisters.
Set I presented three (3) line drawings: a white
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boy, a black boy, and an Asian boy. The skin and hair of
the boys were colored to clearly distinguish the racial and
nationality difference. Each drawing was described to the
child and the question was asked, "Which brother would you
choose?”
In set I of Chart 1, 57 percent of the boys from
school A selected item 2 which identified black males for
their choice as brothers. Twenty-nine (29) percent selected
item 3 which identified Asian males for their choice as
brothers. Fourteen (14) percent selected item 1 which
identified white males for their choice as brothers.
In set I of Chart 2, 50 percent of the girls from
school A selected item 2 which identified black males for
their choice as brothers. Thirty-eight (38) percent selected
item 3 which identified Asian males for their choice as
brothers. Thirteen (13) percent selected item 1 which
identified white males for their choice as brothers.
In set I of Chart 3, 43 percent of the boys from
school B selected item 2 which identified black males for
their choice as brothers. Thirty-six (36) percent selected
item 1 which identified white males for their choice as
brothers. Twenty-one (21) percent selected item 3 which
identified Asian males for their choice as brothers.
In set I of Chart 4, 100 percent of the girls from
school B selected item 2 which identified black males for
their choice as brothers.
In set I of Chart 5, a combined total of boys from
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schools A and B indicated that 50 percent of the boys selec¬
ted item 2 which identified black males for their choice as
brothers. Twenty-five (25) percent selected item 1 which
identified white males for their choice as brothers. Twenty-
five (25) percent selected item 3 which identified Asian
males for their choice as brothers.
In set I of Chart 6, a combined total of girls from
schools A and B indicated that 67 percent of the girls
selected item 2 which identified black males for their choice
as brothers. Twenty-seven (27) percent selected item 3 which
identified Asian males for their choice as brothers. Nine
(9) percent selected item 1 which identified white males for
their choice as brothers.
In set I of Chart 7, a combined total of boys and
girls from school A indicated that 53 percent of the children
selected item 2 which identified black males for their
choice as brothers. Thirty-three (33) percent selected item
3 which identified Asian males for their choice as brothers.
Thirteen (13) percent selected item 1 which identified white
males for their choice as brothers.
In set I of Chart 8', a combined total of boys and
girls from school B indicated that 60 percent of the children
selected item 2 which identified black males for their
choice as brothers. Twenty-five (25) percent selected item
1 which identified white males for their choice as brothers.
Fifteen (15) percent selected item 3 which identified Asian
males for their choice as brothers.
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In set I of Chart 9, an overall total of schools A
and B indicated that 56 percent of the children selected
item 2 which identified black males for their choice as
brothers. Twenty-six (26) percent selected item 3 which
identified Asian males for their choice as brothers. Twelve
(12) percent selected item 1 which identified white males for
their choice a,s brothers.
Set J presented six (6) line drawings; a doctor, teacher,
mother, nurse, street sweeper, and mailman. All faces and
hair on the drawings were colored to indicate that they
were black. Each drawing was described to the child and the
question was asked, "If you could be one of the people below,
which one would you be?"
In set J of Chart 1, 50 percent of the boys from
school A selected item 4 which indicated they wanted to become
doctors. Twenty-nine (29) percent selected item 2 which
indicated they wanted to become street sweepers. Fourteen
(14) percent selected item 1 which indicated they wanted to
become teachers. Seven (7) percent selected item 3 which
indicated they wanted to become mailmen.
In set J of Chart 2, 44 percent of the girls from
school A selected item 6 which indicated they wanted to become
mothers. Twenty-five (25) percent selected item 4 which
indicated they wanted to become doctors. Twenty-five (25)
percent selected item 5 which indicated they wanted to become
nurses. Six (6) percent selected item 1 which indicated
they wanted to become teachers.
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In set J of Chart 3, 36 percent of the boys from
school B selected item 2 which indicated they wanted to be¬
come street sweepers. Twenty-nine (29) percent selected item
3 which indicated they wanted to become mailmen. Twenty-one
(21) percent selected item 4 which indicated they wanted to
become doctors. Seven (7) percent selected item 1 which
indicated they wanted to become teachers.
In set J of Chart 4, 50 percent of the girls from
school B selected item 5 which indicated they wanted to be¬
come nurses. Thirty-three (33) percent selected item 1 which
indicated they wanted to become teachers. Seventeen (17)
percent selected item 6 which indicated they wanted to be¬
come mothers.
In set J of Chart 5, a combined total of boys from
schools A and B indicated 36 percent of the boys selected
item 4 which indicated they wanted to become doctors.
Thirty-two (32) percent selected item 2 which indicated they
wanted to become street sweepers. Eighteen (18) percent
selected item 3 which indicated they wanted to become mail¬
men. Eleven (11) percent selected item 1 which indicated
they wanted to become teachers. Four (4) percent selected
item 6 which indicated they wanted to become mothers.
In set J of Chart 6, a combined total of girls from
schools A and B indicated 36 percent of the girls selected
item 6 which indicated they wanted to become mothers.
Thirty-one (31) percent selected item 5 which indicated
they wanted to become nurses. Eighteen (18) percent selected
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item 4 which indicated they wanted to become doctors. Four¬
teen (14) percent selected item 1 which indicated they wanted
to become teachers.
In set J of Chart 7, a combined total of boys and
girls from school A indicated 37 percent of the children
selected item 4 which indicated they wanted to become doctors.
Twenty-three (23) percent selected item 6 which indicated
they wanted to become mothers. Thirteen (13) percent selec¬
ted item 2 which indicated they wanted to become street
sweepers. Thirteen (13) percent selected item 5 which indi¬
cated they wanted to become nurses. Ten (10) percent selected
item 1 which indicated they wanted to become teachers. Three
(3) percent selected item 3 which indicated they wanted to
become mailmen.
In set J of Chart 8, a combined total of boys and
girls from school B indicated 25 percent of the children
selected item 2 which indicated they wanted to become street
sweepers. Twenty (20) percent selected item 3 which indi¬
cated they wanted to become mailmen. Fifteen (15) percent
selected item 1 which indicated they wanted to become teach¬
ers. Fifteen (15) percent selected item 4 which indicated
they wanted to become doctors. Fifteen (15) percent selected
item 5 which indicated they wanted to become nurses. Ten
(10) percent selected item 6 which indicated they wanted to
become mothers.
In set J of Chart 9, an overall total of schools A
and B indicated 28 percent of the children selected item 4
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which indicated they wanted to become doctors. Eighteen
(18) percent selected item 2 which indicated they wanted to
become street sweepers. Eighteen (18) percent selected item
6 which indicated they wanted to become mothers. Fourteen
(14) percent selected item 5 which indicated they wanted to
become nurses. Twelve (12) percent selected item 1 which
indicated they wanted to become teachers. Ten (10) percent
selected item 3 which indicated they wanted to become mailmen.
CHAPTER IV
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Suinmary of Findings.—The investigator stated that
the general purpose of this study was to take a critical
look at the self-image of black pre-school children in
Jacksonville, Florida. The investigator attempted to
accomplish this goal through the following objectives;
- Identify a population of black pre-school
children in Jacksonville, Florida, that will
be representative of the group to be investi¬
gated,
- ascertain the perceptions that black pre-school
children have of themselves,
- ascertain the perceptions that black pre-school
children have of their siblings,
- ascertain the perceptions that black pre-school
children have of their peer group,
- ascertain the perceptions that black pre-school
children have of their vocational aspirations.
The following discussion will focus on the accom¬
plishment of the identified objectives. The sample utilized
in this study were black pre-school children who were
randomly selected from enrollees in two (2) programs with
dissimilar economic, geographic, and social characteristics.
The subjects from school A (1) were from families whose annual
incomes were below the poverty guidelines, (2) resided in a
low-income area, and (3) have limited involvement with
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cultural and social activities beyond the school and imme¬
diate community. The subjects from school B (1) were from
middle-income families, (2) resided in a mid-income suburban
black community, and (3) had a variety of social and
cultural experiences.
This study found that a large percentage of black
pre-school children had a positive perception of themselves.
This is indicated by the fact that 10 percent of the children
selected line drawings of black children (see set A, Chart 9),
and 72 percent selected line drawings of hair that represent
black images (see set G, Chart 9).
This study found that a large percentage of black
pre-school children had a positive perception of their
siblings. This is indicated by the fact that 54 percent of
the children selected line drawings of black girls for their
choice as sisters (see set H, Chart 9), and 56 percent selected
line drawings of black boys for their choice as brothers.
This study found that a large percentage of black
pre-school children had a positive perception of their peer
group. This is indicated by the fact that 66 percent of the
children selected line drawings of black children for their
choice as best friends (see set B, Chart 9).
This study found that black pre-school children had
varied vocational aspirations. This is indicated by the
fact that 28 percent of the children selected line drawings
of doctors for their choice as vocations. Eighteen (18) per¬
cent selected street sweepers. Eighteen (18) percent
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selected mothers. Fourteen (14) percent selected nurses.
Twelve (12) percent selected teachers. Ten (10) percent
selected mailmen.
It was very clear to the investigator that the varied
social and cultural experiences of the children were an ex¬
tremely important factor.
A great percentage of children from school A selected
line drawings of black children. The boys from school A
displayed the largest percentage of selection of black
children. It must be remembered that children from school A
were from families whose annual incomes were below the poverty
level, resided and went to school in a low-income area.
Boys from school B selected a large percentage of line
drawings of white children. Although they identified more
whites than blacks, a high percentage selected black identi¬
ties. They consistenly rejected line drawings of black
children. It must be remembered that children from school B
were from middle-income families and resided in a mid-income
suburban black community. They also had a variety of social
and cultural experiences.
A large percentage of boys from school A indicated
they wanted to become doctors as compared to the large per¬
centage of boys from school B whose aspirations were to be¬
come street sweepers.
The children from school A indicated a strong re¬
jection for white images in their selection of line draw¬
ings. One-hundred percent of the girls selected black boys
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for their choice as brothers.
The girls from school B indicated a strong desire to
identify with line drawings of white children.
In their selection of line drawings, children from
school A indicated that they were much happier than children
from school B.
Conclusions.—The investigator concluded that:
- A large percentage of black pre-school
children had a positive image of self,
- a large percentage of black pre-school
children had a positive perception of
their siblings,
- a large percentage of black pre-school
children had a positive perception of
their peer group,
- black pre-school children had varied
vocational aspirations,
- the differences in family income levels of
school A children and school B children
influenced the children's image of self,
- the children from black families whose in¬
comes were below the poverty level had a
stronger and positive image of self than
that of children from black middle-income
families,
- the children from black families whose incomes
were below the poverty level indicated a strong
rejection for white images, as compared with
the strong attraction of white images by children
from black middle-income families,
- the boys from black families whose incomes were
below the poverty level had higher vocational
aspirations than those of boys from black middle-
income families,
- the boys from black families whose incomes were
below the poverty level were happier than other
subjects who were a part of the sample population.
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Recommendations.—The following recommendations are
based on findings of this study:
- That consideration be given to developing and
implementing cognitive pre-school programs for
black children that will focus on positive
self-identification,
- that special emphasis be placed on improving the
vocational aspirations of pre-school black
children,
- that consideration be given to maximizing the
participation of parents to insure the success
of these recommendations,
- that further research be conducted to ascertain more
concrete facts relating to black self-identifica¬




Set A.—Two White children, two Black children
Show me which one is you.
Picture #1 Picture #3
Picture #2 Picture #4
Set B.—Two White children, two Black children.
Show me which one is your best friend.
/ c ^
V't^) lJ
Picture #1 Picture #3
Picture #2 Picture #4
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Set C.—Two White children, two Black children.
Is there one you do not like?
Show me which one you do not like.
Picture #1 Picture #3
Picture #2 Picture #4
Set D.—Happy, Angry, Sad, Crying, Solemn, Neutral.









Picture #1 Picture #4
Picture #2 Picture #5
Picture #3 Picture #6
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Set E.—Happy, Angry, Sad, Crying, Solemn, Neutral.
Set F.—Fat, Thin, Tall, Short, Medium.
Which picture do you like the most?
yv
(
•k Picture #1Picture #2Picture #3Picture #4Picture #5
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Set G.—Long silky, short silky, short puffy, long curly,
short kinky, long kinky.
From the hair below, which one would you choose for you?








Set H.—White, Negroid, Asian
Which sister would you choose?
Picture #1 Picture #2 Picture #3
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Set I.—White, Negroid, Asian
Which brother would you choose?
Picture #1 Picture #2 Picture #3
Set J.—Teacher,Street Sweeper,Mailman,Doctor,Nurse,Mother
If you could be one of the people below, which one would you be?
£
&
Picture #1 Picture #3 Picture #5
Picture #2 Picture #4 Picture #6
APPENDIX B
DIRECTIONS FOR DATA COLLECTORS
There are some general and specific directions that
must be followed by everyone who administers the Pre-School
Reaction Questionnaire.
The general directions are:
1. Ask questions only as they are stated.
2. Describe ethnic identity of images.
3. Show no emotional attachment. (Be descriptive only)
4. Ask child to put finger on selection.
The specific directions are:
For Set A
1st picture
Describe each picture (show no emotional attachment)
Example: This is a white girl with long yellow
hair and a red bow on the top of her head (put your
finger on picture). She has white skin.
2nd picture
This is a white boy with sandy brown hair. (put
your finger on picture). He has white skin.
3rd picture
This is a black girl with puffy black hair and red
ribbons on each side (put your finger on picture).
She has dark skin.
4th picture
This is a black boy with long kinky hair (put
your finger on picture). He has dark skin.
Show me which one is you. (If there is no response,
repeat each description and ask question again.)
If child does not identify with any of the images, ask:
"Show me which one looks almost like you."
For Set B
1st picture—Repeat steps above, using the question,




(Repeat steps outlined in Set A, using the question:)
"Show me which one you do not like."
For Set D
1st picture
This is a happy face (put your finger on picture).
2nd picture
This is an angry face (put your finger on picture).
3rd picture
This is a sad face (put your finger on picture).
4th picture
This is a crying face (put your finger on picture).
5th picture
This is a solemn face (put your finger on picture).
6th picture
This is a neutral face (put your finger on picture).
How do you feel most of the time: (If there is no re¬
sponse, repeat each description and ask question again.)
For Set E
(Repeat steps outlined in Set D, using the question);
"Which picture shows the feeling you like?"
For Set F
1st picture
This is a picture of a fat figure (put your finger
on picture).
2nd picture
This is a picture of a thin figure (put your finger
on picture).
3rd picture
This is a picture of a tall figure (put your finger
on picture).
4th picture
This is a picture of a short figure (put your finger
on picture).
5th picture
This is a picture of a medium figure (put your finger
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on picture).
Which picture do you like the most?
For Set G
1st picture
This is long yellow silky hair (put your
finger on picture).
2nd picture
This is short sandy brown silky hair (put
your finger on picture).
3rd picture
This is short black puffy hair (put your
finger on picture).
4th picture
This is long brown curly hair (put your
finger on picture).
5th picture
This is short black kinky hair (put your
finger on picture).
From the hair below which one would you choose for you?




This is a white girl, with long yellow hair and
a red bow on the top of her head (put your finger
on picture). She has white skin.
2nd picture
This is a black girl, with puffy black hair and
red ribbons on each side (put your finger on
picture). She has dark skin.
3rd picture
This is an oriental girl, with silky black hair
(put your finger on picture). She has pale skin.
Which sister would you choose? (If no response, repeat
each description and ask the question, "Which one would




This is a white boy, with sandy brown hair. He
has white skin (put your finger on picture).
2nd picture
This is a black boy, with long kinky black hair.
He has dark skin (put your finger on picture).
3rd picture
This is an oriental boy, with silky black hair.
He has pale skin (put your finger on picture).
Which brother would you choose? (If no response, repeat
each description and ask the question, "Which one
would you choose for your brother?")
For Set J
1st picture
This is a Teacher; she is teaching the class
(put your finger on picture).
2nd picture
This is a Street Sweeper; he is sweeping the
street (put your finger on picture).
3rd picture
This is a mailman; he is putting mail in the mailbox
(put your finger on picture).
4th picture
This is a Doctor; he helps you get well when you
are sick (put your finger on picture).
5th picture
This is a nurse; she is giving medicine to a sick
lady (put your finger on picture).
6th picture
This is a Mother; she is holding her baby (put
your finger on picture).
If you could be one of the people below, which one would
you be? (Don't tell what role images are when they
choose. Make child identify image after they have made
a selection. If child cannot identify image, repeat
each description and ask question again.)
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